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Abstract: The present research aimed to investigate the causes of students'
anxiousness, the methods used by teachers to control their students' anxiety while
they were learning English, and the success of the methods used at MA Raden Fatah
Prambanan, Sleman. The study used a case study methodology paired with a
qualitative approach. Questionnaires, classroom observations, and in-depth
interviews with an English teacher were used to collect data. Most of MA Raden
Fatah Prambanan, Sleman's students have basic English skills. They lack motivation
and think that learning English is difficult. 85,7% of students in grade 11 experienced
anxiety during English language learning, and 14,3% did not feel anxiety. To reduce
student anxiety, the teacher used various teaching strategies. These strategies
included implementing different learning methods, such as group discussions,
reading aloud, presentations, and ice-breaking activities; using a feedback model for
students; and providing motivation and encouragement to boost students'
confidence. These approaches helped make a more comfortable and encouraging
educational situation. Strategies that were applied consistently and appropriately
helped create a more conducive learning environment and supported the
development of students” language skills. The research was expected to provide
insights for teachers in managing student anxiety and serve as a reference for
developing more effective teaching strategies.

Abstrak: Tujuan dari penelitian ini adalah untuk mengidentifikasi penyebab
kecemasan siswa, metode yang digunakan guru untuk mengendalikan kecemasan
siswa selama pembelajaran bahasa Inggris, dan seberapa efektif metode yang
digunakan di MA Raden Fatah Prambanan, Sleman. Penelitian ini menggunakan
pendekatan studi kasus dan menggunakan pendekatan kualitatif. Data
dikumpulkan melalui kuesioner, observasi kelas, dan wawancara mendalam dengan
guru bahasa Inggris. Sebagian besar siswa MA Raden Fatah Prambanan, Sleman
memiliki kemampuan bahasa Inggris tingkat dasar. Mereka kurang memiliki
motivasi dan berpikir bahwa belajar bahasa Inggris itu sulit. Sebanyak 85,7% siswa
kelas 11 mengalami kecemasan selama pembelajaran bahasa Inggris dan 14,3% tidak
merasa cemas. Untuk mengurangi kecemasan siswa, guru menggunakan berbagai
strategi pengajaran. Strategi ini termasuk menerapkan metode pembelajaran yang
bervariasi, seperti diskusi kelompok, membaca dengan suara keras, presentasi, dan
kegiatan ice breaking; menggunakan model umpan balik untuk siswa; dan
memberikan motivasi dan dorongan untuk meningkatkan kepercayaan diri siswa.
Pendekatan-pendekatan ini membantu menciptakan lingkungan belajar yang lebih
nyaman dan mendukung. Strategi yang diterapkan secara konsisten dan tepat
membantu menciptakan lingkungan belajar yang lebih kondusif dan mendukung
perkembangan kemampuan bahasa siswa. Diharapkan penelitian ini akan
memberikan informasi kepada guru tentang cara mengelola kecemasan siswa dan
membantu mereka mengembangkan pendekatan pengajaran yang lebih baik.
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A. Introduction

Students often struggle to learn English as a second language, especially in
Indonesian secondary schools. One significant challenge is students' anxiety in learning
English, affecting their motivation, participation and achievement. Based on teacher
perceptions in the research (Rifiyanti et al., 2024), differences in students' proficiency levels,
a lack of study time, inadequate materials, and the perception of English as a foreign
language are the main problems in learning the language. According to (Hidayat & Devi,
2024), the students' need to be intrigued in learning English is challenging. This loss of
interest can occur for various reasons, such as the perception that English is difficult, fear of
making errors when speaking or writing in English, a less supportive environment, and
weaker motivation. Identified five factors that increase anxiety in English classrooms:
negative self-assessment, speech anxiety, discomfort when speaking to a native English
speaker, fear of classroom breakdown or individual failure, and unfavourable opinions of
classroom instruction in the English language learning (Sabir et al., 2021). Research (Dana
& Aminatun, 2022) argues that students who experience higher levels of anxiety are less
engaged and passive in class because they are afraid of making mistakes or feeling
embarrassed when speaking in English. In addition, high anxiety can also disrupt the
development of students' speaking skills as they tend to avoid participating in
communication activities, such as discussions or presentations. As a result, they lose the
chance to effectively exercise and enhance their ability to speak English, impacting their
confidence and motivation to learn.

Anxiety, apprehension, fear, and tension are just a few of the feelings that define
anxiety, which includes both psychological and physiological reactions to perceived
dangers or stresses (Kianinezhad, 2024). Anxiety is future-oriented and tied to ambiguous
threats, highlighting its anticipatory nature (Pihkala, 2020). When a person experiences
anxiety, they feel tension, fear, nervousness and apprehension associated with the
autonomic nervous system. According to Scovel (1978, cited from Kianinezhad, 2024),
anxiety is characterized as a feeling that manifests in a sense of anxiousness and uncertainty,
which is often linked indirectly to specific situations, locations or objects. MacIntyre (1999)
describes language anxiety as a psychological condition characterized by stress,
nervousness, emotional reactions, and worry associated with learning a second or foreign
language (Oteir & Al-Otaibi, 2019). As mentioned by MacIntyre in the research (Toyama &
Yamazaki, 2021), since the ability of an individual to learn a language is somewhat
influenced by psychological factors like anxiety, foreign language classroom anxiety (FLCA)
or foreign language anxiety (FLA) is a specific kind of anxiety that can impact learning
outcomes. Kianinezhad (2024) argues that one of the most typical difficulties is Foreign
Language Anxiety (FLA) experienced by many language learners when they start learning
a new language. This anxiety involves a range of emotions, including fear and nervousness,
which can emerge at different stages of the language-learning process. The same thing is
explained by (Nilsson, 2019), which concerns negative emotions that appear when learning
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and using a second language and are particularly relevant in the classroom, referred to as
foreign language anxiety.

As mentioned by Horwitz et al (2014), three categories of anxiety often affect foreign
language skills: communication apprehension, test anxiety, and fear of negative evaluation.
Communication apprehension indicates the fear or anxiety that arises when communicating
with others, especially in interpersonal conditions where speaking a foreign language is
necessary. Test anxiety arises when facing a test or evaluation, which can interfere with
students' concentration and performance, especially in language exams. Meanwhile, the
anxiety of being negatively defined by others is the fear of negative evaluation, which often
makes individuals hesitant to speak or perform in public in a foreign language. These three
types of anxiety are interrelated in affecting one's language skills, especially in situations
that demand active and open use of language. Sari & Ningsih (2022) explain that there are
two types of anxiety: anxiety as a personality state and a temporary state of anxiety. State
anxiety represents a restricted physiological and psychological reaction that is directly
associated with a negative situation at that specific moment (Leal et al., 2017). Spielberger
(1972) defined Trait anxiety as one of the many distinctive features of a person's personality
(Saviola et al., 2020).

Based on (Suhendro, 2020), A learning strategy is a plan or approach designed by
educators to deliver subject matter in a way that is effective and appropriate to the needs of
students. Effective learning strategies are crucial in managing student anxiety during
English language learning. The strategies and behaviours language learners use to acquire
or utilize a language more successfully are referred to as language learning strategies (Teng,
2023). In terms of language learning, Oxford explains that learning strategies help students
deal with emotional barriers such as anxiety and increase confidence in learning. In
addition, Purwanto (2022) also explains that it creates a supportive learning environment
that encourages active participation and gradual improvement. In order to improve
communication skills in English, learning strategies have a very important role because with
these strategies, language learners can be actively involved and independent in their
learning process(Lengkanawati, 2017). Language learning strategies are classified into
metacognitive, cognitive, and socio-emotional strategies (Oflaz, 2019).

Problems in learning English at MA Raden Fatah include various factors that
influence each other and affect how teaching and learning are conducted. According to one
of the English teaching staff at MA Raden Fatah, students' motivation to learn English is still
relatively low, and their mastery of English is mostly at a low stage. Students often find it
hard to comprehend the content being taught, making them anxious, mostly when required
to speak English. This anxiety becomes more intense when students listen to their peers
speaking more fluently, causing a lack of confidence in their English skills. In addition,
limited mastery of the material is one of the main factors causing anxiety. When students
experience anxiety, it often disrupts their mental focus and interferes with their learning
process. The teacher's approach to a lack of peer encouragement, vocabulary mastery, and
less expressive and interactive teaching methods also affects low motivation to learn in class.
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This often makes students feel less enthusiastic. As a result, this continued anxiety affects
the teaching-learning process, especially in speaking skills, so understanding of the material
is difficult to achieve optimally.

Several studies have examined anxiety in English language learning. For example,
research conducted by Dana & Aminatun (2022) revealed a correlation between students'
English language ability levels and their speaking anxiety levels. The study discovered that
learners with high levels of speaking anxiety are likely to achieve lower EPT (English
Proficiency Test) scores than learners who possess lower levels of speaking anxiety. Another
study by Pohan & Kusumawardany (2023) explored students' perceptions of speaking
anxiety in English classes, providing new insights into students' experiences and ways of
coping with anxiety in specific learning contexts. Meanwhile, research by (Asnur, 2021)
focused on students' speaking anxiety and teachers' strategic responses to students' anxiety
when speaking English, providing important knowledge about the challenges of foreign
language learning and the role of teachers in overcoming them.

However, research on the factors that cause anxiety and teachers' strategies in
overcoming student anxiety about secondary education in Indonesia is still limited,
especially in Islamic-based educational institutions such as MA Raden Fatah. Therefore, this
study aims to fill the literature gap by analyzing the factors that affect students' anxiety and
the strategies used by English teachers at MA Raden Fatah in managing such anxiety, as
well as evaluating the extent to which these strategies can increase students' confidence and
reduce anxiety in learning English. It is anticipated that the results of this study will help
teachers better manage student anxiety and serve as a guide for creating more successful
teaching methods.

B. Method

This research employed a qualitative research design, specifically utilizing a case
study approach to explore the various strategies applied by teachers in addressing students'
anxiety in learning English at MA Raden Fatah. This approach was chosen because it
provided an opportunity to explore complex phenomena in detail, especially related to
students' experiences and teachers' teaching practices in a particular context. The main focus
of this research was on identifying the strategies implemented by teachers, the factors that
caused student anxiety, and the effectiveness of these strategies in increasing student
participation. This case study also allowed in-depth data collection through various sources,
such as interviews, observations, and questionnaires, to better understand the research
subject.

Data collection was conducted using three main techniques: deep interviews,
classroom observations, and distributing questionnaires. Deep interviews were conducted
with English teachers to understand their strategies and how they affected students in
overcoming anxiety. Classroom observations were conducted during several learning
sessions to record the interaction between teachers and students and observe how students
responded to the strategies implemented by the teachers. In addition, questionnaires were
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used to get a more in-depth context related to students' anxiety in learning English at Ma
Raden Fatah. Data was thematically analyzed to identify important patterns relevant to the
research objectives.

Interview

Selection

i e Data Collection Observation L

Data Analysis
Report Preparation

Documentaion | _

Figure 1. Research Flow

Thematic analysis was used to analyze the collected data, following several steps:
data introduction, where transcripts and observation notes were reviewed to identify key
ideas; coding, where relevant segments of data were categorized; theme identification,
where codes were grouped into broader themes; and interpretation, where findings were
analyzed about existing theories and previous research. To confirm the validity and
credibility of the data, this study applied methodological triangulation by comparing
findings from interviews, observations and questionnaires.

C. Result and Discussion
Result

The following section presents the research findings related to the strategies
employed by the teacher to address students' anxiety in learning English at MA Raden
Fatah. Those findings were obtained through analyzing data gathered through interviews,
study room observations, and questionnaires. The effects are prepared based on the research
awareness: (1) factors contributing to students' anxiety, (2) strategies implemented by the
teacher, and (3) the effectiveness of these strategies in increasing student participation. The
data is presented systematically based on the categories of strategies that have been
identified, such as communication approaches, use of learning media, and efforts to create
a supportive learning environment.

For the first need, the researcher inquired about teacher profiles like name, age,
gender, latest education, and length of teaching time. The teacher who is the respondent in
this research is an English teacher of MA Raden Fatah with 20 years of teaching experience.
This teacher has a bachelor's degree in English education and has participated in several
trainings related to teaching methods and strategies for dealing with student anxiety in
learning English.

For the second, as derived from the interview responses, teachers said that students'
abilities in learning English are diverse. Each student has a different level of understanding,
from the basic and intermediate levels to a better level. However, the majority of students
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are at the intermediate level. To assess students' general ability, teachers observe their
progress through daily exercises, as the teacher said:

“Well, if you look at all the students I teach, it is not the same between one student and another. the
ability is indeed different. Some are still at the basic level, moderate and good. but most are already at
the moderate level. In general, students' abilities can be seen from their daily practice.”

Students experience different anxiety levels when it comes to learning English,
particularly during situations like speaking in front of others, taking listening tests, or
completing writing tasks. A significant reason for this anxiety is low self-confidence, as
noted by the teacher:

“Yes, students' anxiety levels when learning English actually vary. Many people experience anxiety
when they must present in front of their classmates or engage in activities that demand a strong grasp
of concepts, including listening or writing assessments. This often leads to a fear of being wrong and
a lack of self-confidence.”

In the interview, the teacher also identified some internal factors that cause students'
anxiety, such as lack of confidence, basic language skills, lack of vocabulary, and low
motivation to study. Further to internal factors, external factors include lack of support from
the school and family environment and the teaching methods used. The teacher clarifies:

“There is also a need for support from the environment, both school and family, as well as teaching
methods.”

Furthermore, this research is also supported by additional data obtained through
questionnaire results. The questionnaires given to students showed their level of anxiety in

learning English.
Table 1. Student Anxiety Level

Variable Category Frequency Percentage

A.Identity

Age <17 years old 2
>17 years old 5

Gender Boys 2
Girls 5

B. Student Anxiety Level

Feeling nervous Strongly Disagree 2 28,6%
Neutral 4 57,1%
Strongly Agree 1 14,3%

The heart beats fast when speaking English  Strongly Disagree 1 14,3%
Neutral 3 42,9%
Agree 2 28,6%
Strongly Agree 1 14,3%
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Variable Category Frequency Percentage
Feel panicked when speaking English Strongly Disagree 1 14,3%
Neutral 3 42,9%
Agree 2 28,6%
Strongly Agree 1 14,3%
Fear of making mistakes Strongly Disagree 1 14,3%
Neutral 3 42,9%
Agree 2 28,6%
Strongly Agree 1 14,3%
Difficult to concentrate Strongly Disagree 1 14,3%
Disagree 1 14,3%
Neutral 3 42,9%
Agree 1 14,3%
Feeling insecure Strongly Disagree 1 14,3%
Disagree 1 14,3%
Neutral 2 28,6%
Agree 2 28,6%
Strongly Agree 1 14,3%
Feeling anxious Strongly Disagree 1 14,3%
Neutral 2 28,6%
Agree 2 28,6%
Strongly Agree 2 28,6%
C. Factors that cause anxiety
Difficulty in understanding new vocabulary Disagree 2 28,6%
Neutral 1 14,3%
Agree 2 28,6%
Strongly Agree 2 28,6%
Difficulty pronouncing words Neutral 3 42,9%
Agree 2 28,6%
Strongly Agree 2 28,6%
Difficulty understanding grammar Neutral 4 57,1%
Agree 1 14,3%
Strongly Agree 2 28,6%
The subject matter is too difficult Strongly Disagree 1 14,3%
Disagree 1 14,3%
Neutral 4 57,1%
Agree 1 14,3%
Afraid to make mistakes Strongly Disagree 1 14,3%
Neutral 5 71,4%
Agree 1 14,3%
Difficulty following the lesson Strongly Disagree 1 14,3%
Neutral 6 85,7 %

Besides overcoming students' anxiety, the teacher applies several learning strategies,

including;:

A personal approach aims to understand each student's problems and needs and

provide motivation and encouragement to become more confident.
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¢ Creating a comfortable learning atmosphere with a humorous approach creates a space
that is not tense and also ice-breaking.

e Provide exercises, such as searching for difficult vocabulary, to help students become
more familiar with English and enrich their vocabulary.

e Use various learning media, including watching films, paying attention to songs, and
playing educational quizzes and games.

The teacher said:

“I create a more comfortable learning environment by taking a personal approach, learning more
about each student's needs in learning English, and using a humorous approach so that students
enjoy themselves and are not tense."

Teachers recognize that the techniques implemented to decrease students' anxiety in
learning English are quite effective. As the teacher mentioned:

“They enjoy the class more when I give ice-breaking and educational games, they also look more
relaxed when we learn together to analyze sentences by watching English movies.”

The findings from the interview indicate that students enjoyed the class more when
given ice-breaking activities and educational games. In addition, they also look more relaxed
and comfortable when learning together, especially when analyzing sentences through the
screening of English films. This shows that interactive and fun learning methods can
increase students' engagement and reduce their anxiety in studying. Another finding related
to the effectiveness of strategies applied by teachers was obtained through interviews with
students.

Student 1:
“Learning with interactive media and educational games helps me enjoy learning more, the teacher’s
personal approach and motivational support also makes me more confident.”

Student 2:
“In between lesson, the teacher invites me and my friends to ice breaking, which makes the class
atmosphere feel relaxed and I don’t feel tense.”

The difference in students' anxiety stages is the main challenge, where each student
has different needs for the learning strategies used. In addition, the difficulty of applying a
personal approach in a class with many students is also an obstacle. Limited time in teaching
is also an obstacle, because teachers need to balance the delivery of material, interactions
with students, and the stability of the implementation of learning resources, engagement
with students, and strategies to reduce anxiety in a limited time optimally.
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Discussion

Based on the interview results, the teacher reported that lack of confidence,
vocabulary, and low motivation to learn, as well as teaching methods and environmental
support, are the principal factors contributing to students' anxiety in learning English. At
the same time, self-confidence is the main goal considered unavoidable and necessary in
teaching L2 in foreign language anxiety (Nilsson, 2019). This finding is in line with the effects
of the formulation of the questionnaire, showing that 71.42% of students feel nervous when
participating in English learning and 85.71% feel panicked when speaking English. From
the class observation, students did seem more passive in learning activities. They seemed to
avoid answering questions asked by the teacher by choosing to be silent. When allowed to
do exercises in front of the class, no one volunteered to come forward until, finally, the
teacher had to appoint students directly. This shows that students' initiative in participating
is still low, and their involvement in learning still depends on encouragement or direct
instruction from the teacher.

Based on this triangulation of data, it can be said that both internal and external
influences influence students' anxiety during learning English. Internal factors include
students' lack of confidence, limited vocabulary, and low motivation to learn English. It is
in line with Horwitz's opinion in the study (Bensalem, 2017), which emphasizes that
students with low self-confidence and poor vocabulary mastery tend to feel more intense
anxiety in foreign language learning. The external factors include teaching methods and
environmental support. In the context of learning, the educational environment has a more
dominant role in influencing foreign language learning anxiety (FLA) than individual
factors such as teachers. This is in line with the findings of Mihaljevi¢ Djigunovic¢ (2015, cited
by Nilsson, 2019), that the educational environment has a more significant impact on FLA
than the role of individual teachers. Therefore, a learning approach that takes into account
environmental factors can be an effective strategy in reducing students' anxiety in learning
a foreign language.

Furthermore, to help overcome students' anxiety, teachers apply several learning
strategies such as a personal approach, providing motivation, creating a comfortable
learning atmosphere with humour, and using games and ice-breaking. Observation data
shows that students are more actively involved in learning when teachers use game-based
learning methods or ice-breaking. However, the questionnaire results showed that 71.42%
of students felt that game-based teaching methods helped reduce their anxiety, which means
there are still students who feel the strategy is not fully effective. This could be due to the
different needs of each student in dealing with anxiety. Therefore, data triangulation shows
that the game-based method is quite effective in reducing student anxiety, it is supported
by previous research showing that game-based learning increases student engagement and
lowers anxiety by creating a relaxed learning environment (Wang & Tahir, 2020).

According to Krashen, one of the barriers to learning a second language is affective
filtering (Zhang, 2023). The teacher said the strategy implemented has positively impacted,
especially in creating a comfortable learning atmosphere. Initially, passive students began
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to be more active in participating in learning. Vygotsky argues that students can achieve
optimal development if they get help from others, both from teachers and peers. The Zone
of Proximal Development (ZPD) concept explains that the most effective learning occurs
when students work slightly outside their zone of ability with help from more competent
others (Haryadi, 2024). This finding is also reinforced by observation, which shows that
students look more enthusiastic in ice-breaking sessions and educational games. However,
questionnaire data shows that although many students feel more comfortable with varied
learning methods, 85.71% still fear making mistakes when using English, especially
speaking. This suggests that their anxiety has not been fully addressed, and more specific
strategies are needed to increase students' confidence. So, data triangulation confirms that
the strategies teachers implement are quite effective; it is just that some students with
different needs require different handling.

D. Conclusion

The findings from this study show that anxiety in learning English significantly
affects students' participation and language skill development, especially in speaking. The
results of the analysis show that internal factors, such as lack of self-confidence and limited
vocabulary, as well as external factors, including teaching methods and learning
environment, contribute to students' anxiety. Although various pedagogical strategies have
been implemented to reduce anxiety, such as motivational approaches, humour, and
interactive activities, some students still experience fear when speaking in English. In
contrast, some strategies implemented have shown effectiveness in fostering a more
engaging learning atmosphere; a more targeted and individualised approach is needed to
address students' anxiety based on their specific needs comprehensively.

The findings of this investigation have important pedagogical outcomes, especially
in the design and implementation of instructional strategies aimed at reducing language
learning anxiety. Educators are encouraged to adopt interactive and student-centred
approaches, such as ice-breaking activities, educational games, and film-based sentence
analysis, to foster a more relaxed and supportive learning environment. In addition, as
anxiety is closely related to self-confidence, curriculum developers and educational policy
makers should emphasize the integration of confidence-building activities in English
language teaching. Students can develop greater self-confidence by fostering a less stressful
learning atmosphere, thereby improving speaking proficiency and overall language
acquisition.

Other research is expected to focus on developing more personalised and flexible
strategies to support learners in overcoming their anxiety about learning English. Research
analyzing the long-term effects of different anxiety reduction methods could provide a
deeper understanding of which approaches work best over time. In addition, exploring the
use of technology, such as interactive apps or virtual learning environments, may offer new
ways to provide a more relaxed and interesting environment for students to learn.
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